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ABSTRACT ’

"Adolescent Prejudice"™ by Glock, Wathnov, Piliavin,
and Spencer vas the central focus for the conference at which this
‘paper was presented. The first objective of this paper wvas to discuss
the dmplications of that research paper for the social systems
characteristics of schools. It was observed that to a considerable
extent adolescents form ethnic stereotypes in response to certain
~educational processes to which they are subjected. These processes
. operate so as to allocate better or worse educational. outcomes to
.different students on the basis of their ethnicity. The second

. objective of this paper was to focus specifically upon the ways in

- which these educational processes might be changed in desegregated
schools to reduce ethnic prejudice. These processes are of two types.
The first type, Status Ranking processes, tend both to separate the
students into distinct groups according to ethmicity and to produce
better acadenic outcomes for one group=-the Anglo-Americans--at the
expense of the others-- e.g. Blacks, Mexican~Americamns, etc. The
second type of processes, Status Equalization processes, tend to
integrate the students into a single group, regardless of ethnicity
and to produce good educational outcomes for all students. (JH)
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The central focus of this conferemce is the research monograph en-
titled Adeleascent "rejudice éﬂﬁauthated by Charles Y. Glock, ﬁgbért
Wuthnow, Jang Allyn Piliavin, and Metta Spencer which was published in.
cooperatien with the Anti-Defamation Laagué of ﬁ'ﬁai B'rith, I have been
askéd to write a paper commenting on the implications of the findings of
ally gﬁan the ways in which the educational processes nﬁerating in deseg=
regated schapis might be modified to reduce the amount of interethnic
nrefudice.

Aftar)reading the the feséarcﬁ monograph and various Eéﬁatts of
the "findings" of that research, I féél itvisAhEEESSér? to focus not only
nn;ﬁhé"asﬁigned topic but on certain crucial aspects of the ‘original
féaeafgh effaft around which this conference has been organized. There—
fore, "the first half af this commentary will ﬂwall on SﬂEEifiE ptublems
in the study Qf prajudice whi:h aTe exemﬁlified in the manograwh and the
difficulties which these nroblems present in iﬂterﬂréqing the finé;ngs
from the study. The second half of the commentary V;il élabafgfé a
gserier of hypotheses ahout educétiaﬁal praéesseé»which,ﬂin my opinion,
afféf a fruiltful approach to ;ha imorovement of interethnic relations in-

déSEEregaéed'sahénis serving multiethnic nopulations.

The UC Clipsheet is a weekly newsrmaper nublished by the University
of California. The Novemher 25, 1975 editfion contains a long article

reviéﬁingwééplésgeggrPrejgéiéei The headlfnes read, "Study Finds Bigotry

Rampant Among Teenagers." The article proceeds to report that, "The hone

that the next genexatiom vwill be freed of racial and religious bigotry -. -

 has been shattered by a University of California study that finds pré=

- Judice 'rampant' among young peonle.": ‘The article continues in a later
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paragranh, "In addition to teenage prejudice against blacks, the study
found an unexpectedly large hostility toward Jews" and a "virulent but
esneclally neglected class prejudice."

In the University Bulletin, distributed to the facultv and staff

of the University of California, a parallel headline in the December 15,
1975 edition reads, "UC Study Shatter Assumntion About the Possibilities
of Overcoming Prejudice." The first article in the December 8, 1975

edition of Behavior Today, which reviawa'Adﬂlegcgg; Prejudice, begins

with the following lead sentence, "Anti-Semitism is not just alive and
flourdshing in the halls cf the United Nations: it 4s rampant among
adolescents in our schools."

Having just read Adolescent Prejudice, I was 5tuaned by -the senga- -

tiﬂﬁa%,»daamédaj tone of these reviews and returned for a closer look at
the;fgséafch on which these dour hééﬁlinés were based., Certainiy no issue»
in our national life is more critical nor more sensitive at the pEESEﬂt
 moment in our hi&tory than the question of interethnic ;eLatiaé§;§£d the
possibility of maintaining a viable pluralistdic saeietfl Gertaiﬁly there
has been nﬂ-timé‘in our history when it has been more essenﬁisl that
issues relatiﬁg to iﬂtEFEthniQ comity be treated objectively. amd dis=
nassianstelv by social scientists to whom nanv ﬂerqgns look for informa=-
tion on these important mggters. _Thus, T feel that it is necessary to
look very carefully at the concepts, the measures, and the_reseat&ﬁ opera-

tions used in the study of Adolescént Prejudice. There are several pro-

blemsa with tha research procedures and with the 1ﬁterpretatians macle by

the autha:s whi:h in my opindon, throw cansiaerable doubt on thelr con-—

glusisns.



The Definition of Key Concepts

Although the two terms "stereotype'' and "prejudice' are key concepts

in the analysis and interpretation of findings in Adolescent Prejudice, at

no point in the discussion do the authors clearly define the meaning of
those concepts as they will he used in the study. Vithout conceptual
clarification, it %E difficult to detetminelthe extent to which the scales
and nrocedures usédvéc measure the concepts in the study are isomorphic
to the abstract definition of the concent. If crucilal elements of the
concent are not Incorporated in the measurement onerations, then the re-
sults of the investigation are difficult to interpret. Thus, I will begin
by presenting définitiaﬁs of tha*tﬁgmgénﬂants which are in common usage. |
The concept ''stereotype’ was first dntroduced by Walter Lippman(1922)in a
classic analysis in which he referred to stereotypes as 'Pictures in our
heads" which are often, but mot alwvays, based on inadequate knowledge and
overgenaralized ideas. They provide the basislferréﬁi behavior in relation
to others who are members of péftigulaf groups. Vinacke (1957) has defined:
acteristics to groups of people in the form of labels." Categorizing and
labeling types of experiences and/or objects is essential to all human .
thought. Without stereotynes, we would find it necessarv to iﬁterpret
each new situation ds if we had never met anvthing of the kind before.
Stereotypes mav be favorable or unfavorable. An§
. stereotyped ;gﬁceptiis baun& to be wrong, in detail or in total, when ap=
plied to any given individual member of a group but not all stereotypes re-
veal misinformation. Some stereotypes consist of the actual characteristics
hgfitha grgqp3d352ribedi At times stereotypes are the produce of contact
with a group and knowledge of-their chafégteriétics and at other times they

-3




are a product of hearsay and culturajt:aditian (Vinacke, 1957). Webster
(1964) defines a stereotype as "an unvgryiﬂg form or mental pattern,"
Clearly, adequate measurement of stereotyning 1a a verv complex task.
The investigator must establish the content of the gtereotvpe i.e. the
characteristics which comorise the mental pattern and the relative salience
of various characteristics in that pattern. The invagtigator must then .-
establish the extent to which the overall pattern is favorable or unfavorable.
And finally, the investigator must determine tﬁe extent to which the stefﬁ
eotype 15 based on knowledge born of contact or is based on hearsay and
cultural tradition. Presumably, such an analysig would help ta‘detEEmine
the extent to vhich the stereotype is based on misinformatdion.

The concept of "'prejudice" i{s closely related to that of stereotyping,
Prejudice 1s "a judgenent or opindon formed before the facts are known;
a preconceived idea, favorable or, more usually, unfavorable; a judgement
or oplnion held in disregard of the facts that contradict ity an unreaééﬂ%
able bias (Webster, 1964, n. 1430)) Thus, to establish the presence af’preé
judice the investigator must first determine the content of the judgement
or opinion. Second, the investigator musf ascertain the extent to which
that judgement 1s favorahle or unfavorable. Third, tﬁeAinvestigatcr must
determine whether that judgement was formed before the facts were known or
is held in disregard of facts that contradiect it. In short, 1t is essential
that the investigator establish the extent to which there. may be a reality
base for the belief. The mere presence of negativeréraepEiansvﬁf a group
is not suffdcient to éstsblish the presence of prejudice, Although this
issue i3 addreszsed by tﬁe authors in Chapter 4 of the monograph, they do not
take it into account in constructing, analyzing, or interpreting their measufev

of stereotyping nor their measure of prejudice, the Apnti-Semitism scale.



Adolescent Stereobvping

We turn now to an analysis of adolescent stereotyping using data

from the monograph, The measure of sterwdtyning used {n the research
differs significantly from those used im the classic series of studies on
ethnic stereotyping begun bv Katz and Nraly in 1933, TIn the pregent study,
studentawere presented with a serles afxﬂoread chodce situations in which
each respondent was required to either apree or disagree with twenty

statements about "Jewish teenagers" or "Jews fn general. Thirteen of
these statements were clearly negative, Five wete clearly positive, and tvo
were esgentially neutral. Thus, the scale 1s heavily veighted toward the
negative and provideg little appgrtunity for the r=spondent to express posi-
tive perceptions. In the Katz and Braly study and later giudiea which replica-
Eegrtﬁeir procedures, (Gilbert, 1951 and ¥arlins, Coffman, and Walters, 1969)
‘Princeton undergtadﬁates received an alphgbetical list of B84 adjectives and
were asked to write as many of the words on the list as they fei; were needed
to characterize each of 10 different ethnds groups: Italians, Negraés;
Iriéhj Fnglish, Jews, Aﬁgtigans, Chinese, Japanese, and Turks. There vere
no forced cholces. A stuéent could selecw ag many or as few adjectives as
he felt were need to describe a group, They could express néutrality-tawaﬁd
a concept by simply omitting it from thelr list.

The procedure used by Glock et al. does noE allov for a neutral catggar}.
Thﬁs, a student :auld_nst report that he aimply didn't know, had insufficdent
information, or Eelt.that making Jjudgementhn about the “'selfighness', "Bgsginess"z
or ﬂffiéndliness" of an entire group canﬁgggigg of several million persons was
nonsenge. In athér words, there was no tesponse eategoryv for the person who
did not wish to stereotype but preferred to vestrict judgements about personal

attributes to the assessment of individual persons mot groups. This problem
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1s further exacerbated by the types of resnonne categorles used in the
study, A student had to "disagree strongly,dlsagree noderately, disagree

a little, apgree a little, agree moderately, g apree strongly' with each

a few Jewish teemnapers who were unfriendly but most were friendly? He

would probably "agrea a little" with the statement that '"Jewish teenagers
are unfriendly’'. However, if he did g0, he would he counted as Anti-Semitic
on that queation. It would have been pfefetable if the questions had been
phrased so that the resnonse categories would allow for such real 1life situa-
tions and permitted students to repcrt'felatiwa propoxtions i.e. most are
unfriendly, a majority afe unfriendly, about Walf. are unfriendly, a few

rare unfriendly, or none are unfriendly. Thus, a2 student vho éished to maké‘
an accurate; cognitively mophisticated responge wnuid ﬁave an opportunity

to be precise without heing judged to have a megatdve stereotype, The fgréu
mat of the questions forces persons to écereap?pe.

There were apparantly a number of respnﬁdgnts who refused to be coerced
into making global judgements of the kind required by the questionnaire and
solved their dilemma by placing mark betweep théqﬂdiSngEE a little" and
the "agree a 1ittléh categories. They were gufflcient in number to require
the addition of a middle category in the scoring scheme. The Appendix for

Chapter 2 reports that forms which had;ﬂéy"chﬁﬂk nark plaeeé between or on
both agree and disagree vesponses' were givan # acore of 4, midpoint iﬁ the
ordinal scale score for each question (Page 183). It would be interesting

to know exactly havgg§ny respondents used thiy strategy to avoid stereotyping
and how these respondents differed from those yho acquiesced to the demands
of the questionnaire and made a stereotypic yedgponae. Dne’ﬂf the findings
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from the serles of studies of stereotyping g@gduczed on Princeton under-
graduates alluded to earlier has been a distinect increase in resistance
on the part of students to making generalizations about people whom they
scarecely know. Katz and Braly found no resistance of this kind in their
first study in 1933. Apparently some high school students by 1963, when the
data for the Glock study wéfe collected were attempting to express thelr ddis-
comfort with being forced to stereotype.
The Glock measure of scéreatyping treats each of the 20 responses as
a separate gtereotype rather than focusing on the patterning of the responses,
a procedure which would more accuratelv reflect the perceptual field of the
adolescents studied and more adequately represent the definition of a stereo~
type as a mental patterna;Aﬁ adequate measurement of stereotyping would re-~
quire the investlgator to ascertain the relative salience ;f various char-
acteristics in the mentai natterns of adolescents; the extent to whichrthe
overall pattern is favorable or unfavorable; and the extent to which the
stereotype 1s based on EnawLedga tgpher than hearsayv§r>;ultural traditién;
The tables in the text ﬂévﬂﬂt.ﬁfﬂﬁiéégsuffiéiéﬁt iﬁfarmatién,ta'aﬁsﬁef;éll T
these questions but it is possible to arrive at some approximations.

Insert Table 1 Ahout Here

ww%wfmf4$ww,zﬂﬁu~mTable”1‘pr%§§nts“a”summafv'of”the*éctributes perceived in Jewish
téénagg:s by Nan*iégiéﬁl Jewish, and Black teenagers in the two communities
with-sufficient numbers of Jewish students to nermit analysis. Data in
this table were abstracted from Tables 3, 6, and 63 in the monograph.
The percentage of students "agreeing" with each statement is reported from
the text aﬁd the rank order of the level of agreement has been determined
on ché basis of those percentages. A pattern analysis of fhe configuration
of responses for each individual student would be the optimal fashion

~7-
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for investigating the content of the stereotypes of adolescents, Sdnce
ve do mot have At:hat type of analysis, we can only infer the relatfve
saldence of varlous characteristics in the mental patterns which mdolescents
have of Jews by the rank ordering of the characteristics,
In a lisé' of 20 HEEQELT&EGIB, only five of which were rosgleive, the
Non=Jewlsh and Black students E&VE; ranked Jewish Teenagers highest on
threa of the fdve pqgitivéfcha:’sacteﬁsticg: intelligence, school gpirit,
énd aﬁfbitiam These are the most sallent characteristics amd they are all
positive, Given the negative bdas of the list presented to the students, Lt
ig difficult to péfceiva how Non-Jewish and Black students «ould accord a
more um&qﬁiwccgbly positive ranking to Jewish teenagers. Yet, the amthois’
of the study scarcely acknovwledge these positive pexcept ions. Inééei, th;f ’_
! minimize thelr sallence by describing them as ''apparently posicive at t:ﬁutes " .
and chooge to concentrate their attentiom om the extent to which Hoﬂfjgwishu,-
teemagers acquiesced inm a forced choice sitiation to agreeimg with the other
predopinantly negative adjectives on the list. |
Looked 1t objectively,  the findings Erom the GlecEc study more
neaxly approximate the conclusions reached in the amalysds of trends in
ethule stereotyping anong Princeton college s tudents. Karldns, Coffmnan,
and Walters (1969) zeport a gfeatly impra\red image of Jews when 1933 amd
.aﬂbl%? ;iaft:‘.i;’vr-iﬂer’eh;;fz;ared. They almso report signifL,carLt CEF;.;E;E;I;EE*;H éheﬁm_m
extent tovhich the core of the Jevish stereutype mat ches the core of the
émé:ican stereotype. Four of the five traits zaﬁteérhighast fc:r;.&a;h
'gmup_ were identical in 1967: ambitious, materfialdistlc, dntelligent, and
industlfi@uamas& Note that the two adjectives whj.”c.];. vere similar to those
in the Glock study, ambitious and ;mteLligEIjt, Wéfé also among the Eizst
fi'-ve-ti:ai.t:'s; as rémked by Kan—Jewﬁgh and Black teenagers. There was a
tendency for Princeton atudént 7 to present a more favorable stereo type
: .
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- af Americans than cf chér groups in 1933 and 1951 HQWEVéE;'iﬂ'l957
‘,wwstudEnts fated the Japaneae, Germans, Iews,’and anlish mgfe Eavgrably

. .than Aﬂetigansi‘ We do not anW’hnw the adolescents 1in Plﬁcks qtuﬁv

wauld have rated Ameri:ans re1ative to their rating %i Jéwsi “ithout
thiq tvPe of data to nrcvide some anchor, ‘it is diffieult to determiné

whethe: the students would have rated their own gr@up as. highlv en the

‘,mdasgrip;grs.as,they_rated~ghngews.-fGiven the very high percentages

: aﬁreeiﬂg with the positive adjectives, it would be difficult to surpass

that mark. .
[t is difficult to determine the extent to which a stereotypic

nattern is based on knowledge rather than heafsay. This is particularly -

~di£f1 ult when dealing with subjective judgements of chafaétgristics -

~such. as "conceited", "se fish", or "vain" whizh require making inferences

abgut the psychic state cf the 1ndividual or group being judged. There

js no empirizal basig for ascertaining the correctness of the judgement.

. Most interpersonal -assessments, howevér, are of this tvﬁe;”“Thusg'ini*”'“”“"

ordinary life situations, ve déﬁéﬂd to a large extent upon consensual
validation to determine the aécufacy of our nerceptions. Since it is

imﬁﬁsﬁihié to determine the real gpheeit; vanity, or'selfishness of an

individual, we validate our judgements by comparing them with the judge-

'ments of others., Since the authors asked Jewish as well as Non—-Jewish

and Black students to regpond to the questions about Jews, the study

- provides us with the opportunity of triangulating the consensual valida-

tion process by gampéring the percéptians of three groups éf adaleseeqﬁs:
ﬁéﬁsJéwish, Jewdish, and Elégki Table 1 EEVEaiE that even in this simple
aﬂalysis,ithera 1s remarkable similarity over all ;hree groups in both
communities. |
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7The Spearman ramk order ﬂﬁfﬁelﬂtiﬂﬁs EEEWEéﬁ Jewish and Non-Jewish

kstudents in the two cammunities were .7ﬁ3 and .784. Eafrélétigﬂs between -
*Jewish and Black students vere even highe:, .7RR and qﬁl ‘Gairéiaﬁinns
Petwgénlﬁlack and NanéJewish Iankimgs vere 864 and .830, All are staﬁié—
 tical1§lsigniEi§anE Bevaﬁaythe .001 level of sipnificance. They fndicate

| that betwaen 50? ‘and 862 of the varlance in the rank ordering of one

grﬁup can b& ag:@un;ed fer by the rank ordering of anggher EE@UP. There

" is high é ﬁ ;éééi‘GElidééiqn:ngﬁﬁe rank éf&etiﬁéréf ¥£§ﬁ2£éféééeristic§ ”v
for Jew;sh Teenégets when the three gEQDPS‘Gf studenés are cgmpéréd-

We turn nawzta Ehé final issue in stereotyping, the EXtant to whdeh

[

-a QCErentype is based on knowledge rathér than héarsay or cultural tradition.-
The Glack Etudy pravides a unique DPEﬂfEumitV to csntfast staféatypés based
“on cultural trgditi@n with those which are more experientially hased.
Geﬁtfal’city high school has fewer than 1% Jewish students while Comnuter
Tovn and Oceanville have 43% and 23%, respectivelv. CamﬂafiSQH of the
responses from Geﬁtral City with those from the atﬁer two high schools re-
>§ééis éﬁédéfuéﬁe.mészviﬁﬁéfeééiﬂg finﬂingévgf é£éméﬁ£irgiéﬁﬁd3;"Séﬁdééﬁau
in Gem;ral City presumably have had little opportunity Eg gain first hand
kﬁawled331 about Jewigh teenagaraiA For this reason, ve assume that their
responses will more nearly reflect the stereotype of Jews based on cultural
tradition and hearsgyi Theykfate Jewish taenapers siénifiﬂgﬂtly more posi-
tively than students in the other two high sghgala whose rstiﬁga, presumablg,
are more reaiity based on firast hand knowledge about Jevyish Teenagers re-
“sulting fgam contact in the high school. Central City Non-Jewish students

rate Jewish teenagers highest on all five of the five positive characteristics

¥

‘presented to them. The. stereotype based on hearsav apvears to be more
favorable than the one hased on knowledga. It would appear that the tradi-
-10=
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stereotypes are fading fgpidly;anoig today's adolescents and-that the -

heérsay information they are receiving is more nositive than would have
been anticipatéd_

Conclusions Looking at the data from a different perspective, my

conclusions aﬁnut adolescent stereotyping differ comsiderably from thdse,;
presented by the authors. It seems to me that their Qaca, in spite éf ;hé‘
negative bias in the questions and the difficulties with Eﬁefrespaﬁse éézéﬁ;f
goriles which were used, does not present a picture of "rampant bigatry": ‘
On the contrary, the content gfvﬁhe“stereatype for Jewish teenager heidv,'
by Non=Jewish students shows that the most saligﬁt characteristics are
ﬁasitive: intelligénse, school spirit, and ambiﬁicni Thdq, gha ngghiJnF ‘i
the overall pattérn is favagahle, in spite of the fact that there were ﬂmlv
: Five favorahle descriptors in a list nf 20, Studgnts whose atareatynés 
are presumably hased primarily on hearsay and ecultural tradition haﬁé the
most favorable stereatvpes, indicgting that the aﬁéiéﬁt sterégtyﬁES musﬁ be’t
faddng. . This finding ;arraspcnds with findings-ffom!atﬁer;s&udiesr"'@hilé;é;
it Is impossible to determine the extent to. which a ateteatype is baaed

on misimfcrmatian we Eﬂund very hifh carrel&tianslbeEWEEn the mental
patterns vhich Jewish 5tudents had of themselves and mental patterns S
vhich Non-Jewtsh and Black students had of Jewish scudents. Ve cgncludédi‘ﬁ
that there is a high level of agreement on the pzsitive-naﬁpein iééntified
in the study because the favarabla%sterectype w%s consensually validated

and 1ré§abl§“déesinat represent misinformation or bias on tEa_part,af one
group.

Adolescent Prejudice

The definition of prejudice includes the notion that a prejudice
may be either favorable or unfavorable, It is a judgement formed before

«1]1=




7 ;Ehg fscts are knewn or a iudgemént helﬂ ;n disreéatd of the factg. 5Givén
Eth ﬁefinitian of preﬂudicé, it is imme%,atﬁlv cleaf Ehaﬁ Ehere are sariaﬁs
fstahlgms With the measuremEﬂf of nreiudice in sacial scién:e research and
vthat these prublems ére evident in Ehe Clagk study,
The measure of prejudgge on. vhich the ﬁlack study bases mast af ita
canclusinns is the sa—calLed Anti §Emlfism scgle This Scalé is based on
7 EEBPQEEEE to aight negative descriptﬁfs selected because §h2§ weré wazdéd
.in identdical fashion for bnth the questiannaire ‘asking abgut "Jevish Teen*i
apers'’ and that aqking about “Iews Ln géneral " NDEE that ta score posi~
Eively on th 18 scale i e. have a low score in Antiﬂ%eﬁitisﬁ,nan adoLes&éng
wéuld have to disa ree with at least .Eive of the eight statémEﬂté because

thg SEalé scarg is the average ratin? for the eight items i.e. JEWS are

2 i

‘selfisgh, 'nfriEﬂdly, loud and flashv, concedited, ﬁushv, immoral, vaing

-and tfaublemake:s.

These eight items vere selected after a factor analvsis of thé'twenty

1téﬂs in the original list} Unfartuﬂatelv, Ehe tntal factﬁr analvsis iq

:x?fnat Fresented in the apnéndix,'anlv the fagtar analysis of the edght items

| finally included in Ehe_scalea L surmise that the fjve positive descriptorsxaA
Hwhiﬂh vété omitted from the scale did ﬁg; load in any systematiggway‘wiéh |
tﬁe ﬁegaﬁiﬁe descriptors. If this is the cééeg it wagld‘indiééte that
manv stuéénts who Wéfe agreeing with ﬁegatiﬁe descrivtors were also agree-
ing with‘pasitive.déscriptéts and, henée; wefe either suegumbing to thé"
 a¢quiesénce response or.were makiﬂg multi= diméuSLgnal 1udgem&nts which
xiﬂcluded bcth”pasitive and negative elements. If 50, some type of typalagy“:
woyld be nasdéd to mare adeauatelv daseribe the responses and a simple
avefagjng of the ‘scores on the ﬂegative descriptors would ﬂ@t accuratelv
reflect the EQmplethy of the response pattétﬁs. There arxe prahably at
1§ggé threé éyﬁaé éf students: (1) those who are generally negative (agree -

SWT?IZﬁgi_;LQ ;,:_




‘Since only the negative pnrtign of theif fespDnEeS wauld be scored, they

}”negativa sterectvnes Thisrfacus ptecluiesvthe»wéssibiliﬁv*nf*@ﬁsérving?“

' with the- negagive and disagree with the nﬁsitive descriﬂtats), students

who' are Eenérally positive (agree with the pasitive and disagree With the

. some but not all regative descfipt@ts and agree with: some but not all pnsis:f

tive desgrip;ars). The latter group trould prnbablv be the most eagnitively

:saphisticated since Ehey would he makiﬁg the most differEﬂtiatéd fESpDnSES-

,?The Scﬁring scheme which uses anlv the. eight negative descriptcrs might—mcﬂai

adequ tely deacribe the first twg typgs af students i.e. the negatives and li

the positives but would grassly distort zhe responses of the mixéd group.

“7wculd prébably be classified as anti-semitic" even thuugh they had mang

positive par:aptians of Jewish teenagersi

By ignoring the ﬁasitive descriptérs, thg authars align themgelves

with thase eatlier studies wﬁich foeused Eﬁtirelv on detagatcrv’image%' i

aﬂd défined ethnie stetegtvping and Bre1gdlgé as Endarsemant af traditiﬁnal

the emergence of more positive images because hasitive" begumes simp]v

che abEenEe of nagative images- I W@uld atgue that this 1is a very: néfrawtij;

" hase for the’ stuay of prajudica.. vajau%lv, there is o gréup iﬁ which

all members exemplify all the favorable atﬁribuﬁés and no mambers axhibit.;f 
any negative a;ttibgtes. The larger thé,kngwlédge base an'which the re-
sﬁgnses rest, the more likely that there will he a mixture of the positive ;;

and negative-—the very group vhich has been probably scored as anti-

‘semitic in the present study. It is dpavdtzble that a scale which is

designed to measure only negative percentioms and givéé no weight to

:favcrable perceptions 13 going teo ﬂroduce an over-simplified and fathéf

-glaamy ﬂicture of the adalesgent mind. : .

This negative bias is further accentuated hy the method used to score

13-




thé;aﬁﬁiéSémiEism,itémsa_ Persana With an averagé s;are DF 4 or more on LT
vfthe eight items were ElESSiféd as- anti semiti¢; . ihcsa stuaenﬁs - ' 3‘153

IFJDng;mg:géd bgtween“th&f'agree{ and tha vﬂisagreeﬁ IgSﬁaﬂseraaﬁegaries}'b
‘téﬁé‘ééﬂéajés;é‘gi“: Heﬁce, thase studéﬁ;g whg Wefe atruggilng ﬁ@vfaépaﬁdﬁlﬁh"
 ”’in.a‘n§utrai or: nnnsjudgemaﬂtal ﬁay to:a’ questinnnaire whizh waq fﬂtcing o
'Ewthem ta be either pﬂSitiVé (s} of negative a:a giveﬁ a sc&ra which placas»"

”' 3them on tha snti—sémiti: side cf tha 5251 ) f a stadamt marked all :;_J#::ff

'[eight items in this fashian, he/she wauld End up witi an avaragé SEBTE

.bﬂlﬂf ”4" and bE classified ag ant1=semitic. °

Tbe lack study eggates nre1udige with negative jmage and ﬂ§n=pr2qudice

t}ijith a ﬂan=negative 1mage-: Hawaver, the definitian of ﬁfFjUdiCE EDEﬁ well '

jbeyand ascertaining the FDEjQiVE or nggativa imageg QE the respémdentﬁ
It invazves measgring‘the éxténtitg:whi;hi;hasevjudgements wgré maﬂe be—

fore the faéts were known or held in disregard of the facts. Thus, pre-

. judigexcam be determined only in relation to some enplrical referent,

- some factual situation. The probleém of digentangling fact from fantasy

:ig;_éfféouféé, the most troublesome mgtﬁadalagiaal Pfﬁhlém:iﬂ thé sfudy '
;g, judige-. Yet it is a prablem to which’ éacial sciaﬂtists must addzesg _ L
-themsalves iE thay are. to add to the store Qf knawleége rather than pefpetuéée  };
myths abugﬁ g:ﬂup prejuddices. - o
‘:iﬁammgaz'éuﬁscgndingxcgj ibution of the Glock maﬁagraph appears in
Chapter 4 wﬁen:thébauthéﬁs wresgle with the problem of trying to detérming
;‘thé extant to which the ''clannishness" of Jewish teenagers whi:h-was o ;
p&rceivad bv Nnn=Jawish studer 1ts was the result ét antiﬂsemitism rather
Ehan the result of éhe-aétual in-group preferences Wﬁiﬂh waie sleatlv

L]

éxpreééed by the Jewish students themselves. The authors conclude that

-‘thare was evidence that the DEfEEﬂEiDn of c]anpishnés% had some hasis 1&

fact. However, thev did not, after reaching this canclnsigﬁ, remove “the

- 14 -




- teacher fatings reflected actual diffgrancas in the performarice of majarity}‘h

item from the list of negative i.e. anti-semit‘ic "stereotypes".

Unless we can d;ffEEéﬁtiate between a situation in which the re- -

spondent is Simﬂlv IEﬁartiﬂg‘a‘ﬁegatLve fact from a situation in wh{ch

- the raspandént is repcgting a negative image held in disregard of faeﬁs

whiah ccntfadigt it, we cannot make muah progress in the study of pfejudice

Given the subiectiva nature of the de riptars used in the Glock studv

_and the impasslbilitv of QEEEEtaiﬁiﬂg the extent to. whieh NQﬂ=JEWiSh

responses reflect the actual behawiaf @f Jewish-teenagers as opposed to
faﬁtasiad;behaviéi, it 4s difficult to come to any firm conclusions about
the extent af édalEScEnt prejudice.

One example“will'suffica to émphasiza;ﬁhe impnrcancg of this issue.

~ During 1973, we collected data fram third and sixth grade students and

thelr teachers in apnroximately- Qﬁﬂ dgsegfégated elementarv schools on

the West Coast. Taachers were asked to rate each student in their class

on 18 semantic ﬂiffafential ratings. Vhen fagtgr analyzed, these ratings

.produced. three stabile. Eaztgrs, one .of .vhich was.a. rating of. "campetence-, i

We noted that in' every school in Qui'sampla teachers were fating bath

Rlack and Mexican~American childreﬁ ag significantly less campetent than ”:rif
AﬁglaEAmEfican Ehildren‘v The differences were so str;king‘thaz théy-
always exc;t;é.cammant wvhenever we presented our findings to educators or
the geﬁefal_publicg Tha immediate reaction of most nersons upan SEEiﬁg the
charﬁiwas to leap ta the conclusion that teachers are prejuéiced"yagaiﬂst
ninority ‘children since thay.;;re>rating them most negatively. In other
wardsl they were equating ﬁreﬂudiég with negative rating. Wa tended to
agree with this hvpothesis but decided ‘to investigate the issue difectlv

because we felt uneasy with this simplistic exnlanation.

- Wé used-rggressiaﬁ anaivsis to determine the extent to which the
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. of the ectuel ettitudea of the adolescents in the study, It focuses ent;rely

as compared to minarity students rather than jydgenents made in disregard
of the facts. For this purpose, we assumed thak teachers would not be
"prejudiced" in rating Anglo-American children. . Therefore, we could use

a regression equation hased on teacher ratings of Anglo-American children .

~ as an unbiased equation. We used the achievemant test scores for the

=]

AnglaeAmerieeh'etudents as an empirical measure of their competence in

the scholastic rele and empleyed it as the ind&pendent Verieble or predicter.'

We eerteieted eehievement seores with the teacher rating of eempetenee

as the dependent variable. Then we inserted’ the aehievemen; test scores
fer minority ehildren into the regression equabion develoned on the Anelee
Amerieen sample and ﬁredieted the rating of romﬁetenae which an Anglo ehild
would receive if he/she had a eempereble level uf eche]estic echievement. 7

Next we compared the actual rating given the minority child by the teacher

with the rating the minority child would have heon predicted to receive if

‘he/eﬁegﬁed been an Angle student. We found that we had made some pre-judge— ;i

ments ebeut teaehere befgre the feete vere knuﬁm whieh proved to be falee.‘_“@;

Most teeeher retings of minarity children s ewmpatenee were approximately

identieel to the ratiug& the child would have heen piven if he/she had been

an Anele—Amerieen child, When there were difﬁet&neee of eﬂy magnitude, the ij
ratings for minerity children, especially Blacks, tended to be highee,ehen,if};
the recinge which teachers would heve glven majqrity children who had |

similer academic achlevement test scores. We hed to adjust our ﬂreejuegemente}
in view of the findings, So far as we eeuld adcertain, the teacher retinge, e
although unifermly negative, accurately refleatad the reality of the differ- ﬂ;
ences in eeedemie achievament at least as measursd by achlievement test eeeree:£

Cenclueien In tha light of the above ﬁiﬁﬁwasien, the findings enncern—f;

ing the prevalence of adoleseent prejudice renovtad by flock are difficult o

"to interpret. The anti~semitism scale ia probahly a great EVEE‘51mPlifiE5ti§ﬁ;

e 16, 6.2 i




. on ﬁggétiﬁa images. It does not allow for the fact zhgt.pgfeeptians may

,be'févaﬁshle, anav@fable, or some mixture of favorable and unfavorable.

It does not take into account the fact that many of the students who scored

;;high an the ﬁg,a;iyg scale probably also scored high on the positive
desgripﬁors. Thus, it equates prejudice with négative and.does not allow

for any asgessment af the possibility tha; gsome of the descript@ra mav

FV'he haaed. at least in paft, on Eha actual @bsarved behaviur Qf the Jewish student=
'as experienced by Naanewish s;udents. Unless we can SEparatE Dpiﬁinns

held in spit&baf the facts from opinions held with dueyrggard for Eheé

facts, Wwe cannot talk in any ‘meaningful wax;abcut "nrejudice". Atténﬁian

to this problem is long overdue in the study of "preiudice."

An Equai Status Model for Conceptualizing Edugaéianal Processes
in Desegregated Elementary Schools

The psychologistic apnroach to the study of interethnic relations
depends'haavily‘upun such intra-psychic concepts as stereotyping and pre-—
judicas The operationalization of such concepts nresents-so many method—
ological and conceptual difficulties that alternative, more scciglagistie
models 4re needed if we are to move toward further understanding of iﬂéere
grqup‘rﬁlahiﬁnsv Consequently, we are proposing a conceptual model fqr
the study of Echaelsvwhfch>focuses on ten educational processes in multi-
ethni¢ goheols vhich we hypothesize are related to nroducing nositive inter-
group relanions and edueatiéﬁal outcomes. Table 2 presents the ten status
ranking processes whieh; cn'tﬁe bagie of our own ané other's research, we
hypothasize aﬁﬁaﬁnt for a significant amount of the inequality in edpca—
tional wuteomen for children of different racial/ethnic origin, We theafizg
that these nrucial processes are endemic iﬁ puhlic education and vary rela-
tively JAntda from school to school. Consequently, there will be little

- 17 = -
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'Irlis:e:ft: Tfail:lgjé Aﬁnﬁurt iHegé

variance Bethen schgé}s:in thé operation of thesge pf@ﬂ%SEES:

tur Qveréaliw§§%§thésis is that thesevten statﬁs ranking processes
are the instiﬁutianai mechanisms by which‘thg rénk order of stéﬁué in
the larger society is replicated withinHEEch public school, They are
respansible; iﬁ part, for the inequalities in educationsl Qﬁtcames
vhich perpetuate the inferior éacial status of persons o0f dJifferent
racial /ethnic heritage fram generation EQ“EEﬂEratiﬂns We hypothesize
that these processes are additive and those schaclé having the most |
negative mental”ﬁééitﬁﬁéﬁdfEducatianéiﬂﬁutgagés will have more of these
processes Qpefating at a higher level of intensity than sohools having
note Positive mental health and educational outcomes. On ﬁ%e oﬁher
hand, we hypothesize Ehat the schools with p@sitive-autgﬁmeﬁ will be
ehazaﬂt&figed by status eqﬁalizatian processes. Thu;, the bagic theox-

etical framework is a status equalization nodel which boryows heavily ;

~from the work 'of .Allport (1954), Cohen and Roper (1972), Cohan (1972,

1973), Xatz and Cohen (1962), Lohman (1972), and Berger, Cohen, and

Zelditch (1972). |
Allport (1954) concluded that prejudice could be "reduced by equal
: \

‘status contact between majority and minority groups in the pursult of

common goals. The effect i1s greatly enhanced if this contack is
sanctioned by institutional support (i.e. by law, custom, ax local atmos-
phere), and if it is of a sort that leads to the perception 6f common

Lntexests and common humanity between members of the two growps."

‘CAllparsiﬁfSSQ, page 267,) '"Contact in a hierarchical soeisal system, or

betveen people who equally lack status (poor whites and poor Negroes),

or contacts between individuals who perceive one another #s threats, are

24
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~ harmful rather than helpful... To be maximally effective, contact and .

acquaintance programs should lead to a sense of equalitv in social

$tatus, should ocecur in ordinary purposeful pursuits, avoid artificiality,
and if possible enjoy the sanction of Ehé'cﬁmmuﬂityvin:whiﬂh they occur....

While it may help somewhat to place members of different ethnic groups
side by side on a job, the gain is greater 1f these members regafd’théﬁ—

-

selves as part.of a team,.. Once again we see how impaggggggigfigigq

abgiishrségiggétigninggfgééﬁtiqgm;ggggitipﬂg1Qf;§§ﬂ§a§;‘gﬁd'aééﬁéiﬁ%angg‘:

ggn,ﬂggufﬁigﬁilpcrt, page &Sjté?é).

From Ailpart's work we draw the following premises concerning
intgreﬁhnic relations in the public schools.

(13 Deagegregation is a pre-requisite to contact and acquaintance.

(2) Equal status contact among students, staff, and parents of |
various racial/ethnic groups in multiethnic schools will reduce prejudice.

(3) Equal status contact in multiethnic Sahﬁléls will be enhanced
when (a) equal status contact is sanctioned by gxpiigit school policy
'(E)‘when'étﬁdents; staffg énd éétencé Df varié;s raéisi/athnigrgraups
‘work tﬁggtherfés members of teams in the ordinary, pu?paseful pursults
D?)thé school, (c) the school program emphasizes the common intefééts
“and ccmﬁgn humagit§ of persons of all racial/ethnic gréugs i.e. multi-
cultural programs. | i

More recent embirical and theoretical work indicates that achieving
equal status contacks among persons of diffe§gnt facialjgthnié origins
is!gcmplicated by factors not forseen in Allport's earlier model. Katz
- found that in biracial work groups matched on measured intelligence,
Blacks displayed marked social inhibitlon and subordination to white
partners, making fewer proposals, accepting contributions of yhité's

25




uncritically, and talking more to whites than to othex B!,&EEE-‘ C.K;gtz

é:t al, 1958), Simdilar findings weTe repcrtad iTl over a éﬁozan ntbe:

- investlgatdions EEE‘WEEE! 1950 and 196D (Bergef et al L972). C:nhem and
Lobman (1970) repoxt that ?lacl@ and vhite pgblix: 5::1’191:::1 t:h:iLdre:n d:LE-
play similar responses in expegtatiﬁné t;ofxce:nir;g competence ﬂﬁ&n ,
playing a gamne Ewith a bdracial group. - White students had i ghEi' ini tia—

tion rates and were more inf luential than Blacks.

| I‘h:ls di:verga 11 tgrat;ure on ststug ﬂl‘gEﬂiSiﬂg prat:e»:%eéin sm‘.all :
ga:t:u;ps has been generaldized and iewelﬁped Iﬁinta a singLe t‘hgna:etical
framework by Bexger, Cohen and Zelditch (1972), A central concept in
this theary ds that there are "diiEusa status cha:récte,ristic 3'" defined
by tiﬁe. following features: (L) V'EE?LDLLLS states of that t:h(;ar:aﬁtetiisgi;?
are differentially valued in Eociéﬁv, (2) these various %’tates are
- assoeclated with a ser of apeeific EblliEiEE‘- which are jpercagived as

relaved to that state, (3) escih state alsr: arouses gengfall e:-;pec;tat:i@ns

for Eelatj\rg EOIEPEEEEEE oY iﬂEﬂmpEl:eﬂCE‘. at sc‘:c;lall}r valuetﬂ tssi&g. Raeg, -

age, and sex ara E:camples of d:[ffuse status t:haracterisci&:s be::ause
they fﬂLf:iLl this definition. They are différenti&lly valued i’r’g Enfietf{-j

They ara EESEEiEEEi with a set of s*pecjfic; ablillities perceiﬂvad 15 re]_atad

to that ch&ractgristicv e.g. Blacks are partaived as athleat;:ic, women aré-m )
yercaived as emotional. These &h%’ra\:tzé‘fistizﬁ arouse genearsli;ex?gctén—v
tlons far r-gl_atijre conpe tence e, g- :BLacks vidll be t;::mipétémt at basebal]_
vonen wi 1l ?JE to0 erm:-tinmal for Tl:EgI‘l 1evel e;cec:utiVE pc:asit:icms, etc.
The t:hemfg. then specifies those conditions under tah:t(;:h ‘0 diffuse
gtatug ch&rggteéist:lg will be actlivated é& as to organize-the social
‘ »

interaction in the performance of a new task: (1) whem the task is

valued and indivdduals axe task-fo cused and collectively orxiented,




(2) when the individual is parceived as a person having the ﬂtatua
characteristi- and the attributes agssoclated with that status char-
acteristic; (3) when the group task has outcomes seen‘éa guccess or
faillure and individuals are motivated to succeed: and (4) when the
task is a collective one in which it is both legitimate and necessary
+ to take others' behavior into account. Under these conditions, there
will be 5 general expectation for superior competence on the part of
the high status group member which will be held by both low and high
status subjects if there is no other social basis of discrimination
and there has been no previous explicit dissociation from the geﬁeral
e expectstian-.

The general expectation based on the diffuse status chaﬁacteristig
of race 1s that whites have superior competence. This expectation sets
up an interaction chain in which the white expects the minority person
to pa’rtiéipa’te.at a lower level in quality and quanti‘ty ~and the minor-
ity pefaqn-aegepts the,white evaluation of 1ess'gampgtancé and fulfills
the'expeetaticﬁ of inferiority by a lower level of participation, defer--
ence to white suggestions, etc_.TEEis cycle of rank order status differ-
entiation forms the basis for unequal status relatlonships between
white and minority persons in any situation. in which it is activated.
fhe‘pfgcéss results in what Cohen (1972) has termed "interracial inter-
action disability."

Experimental work by Freese and éahen (1972) suggests that specilal
‘training of Black,students on at least two skillé which imply each other
was necessary to prevent activation of the diffuse status characteristic
‘of race.in a biracial game éf "Kkill the Bull". Cohen (1973) reports a
‘sefieé of Experiﬁentsgﬁsing “expéééatian training” with Black and white
pﬁblic schcol-gﬁildrgn in which thevslaek\students were tfaineﬁ to assemble
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a tranglstor radio'sznd to teach the white student how to do so. She found

that the expectations of both groups, Blacks and whites, must be modified

if the diffuse status characteristic of race 1s to remain unactivated and

that there need not be a negative side effect of white hostility 1if the
task 1s a cooperative one.
The intervention experimentation was then tried in an experimental

summey school which lasted for four weeks and enrelled Black and white

students. By eliminating grades and teacher evaluations of individual

performance and replacing them with evaluations of the collective per=
formance of small groups, the experimentors attemﬁted to change two

basic features of the conventional schoolroom: (1) the development of

the perception of a single rank order of status based on acadgmig ability

and (2) the competitive system of individual accountability. Cohen

theorizes that the single status order based on perceived academic ability S

creates a General Performance Characteristic wﬁich reinforces the diffuse
status characteristic of race and "creates two rather than one saurge.af
general expectaziohs for incompetence i.e. low scgial’stafus and low
perceivg@ academic ability". In the experiment, 33 Blacg students were
given preliminary training cﬁsfcur new tasks which they later taught to
33 white students. A second experimental group was taught the same four
tasks by a youhg Black teacher in a classroom organized into racially
balanced teams of students, teachers, and administrators. The balance

of power and authority between races was maintained throughout. The figst
experiment resulted in Black dominance in the classrooms, in gociometric
data, and in data from the game ''Kill ;he Bull". The second experimeﬁt,
ﬁrigiﬁally conceived as a control cnnditi@n; resulted in nearly equal
status relationships faf‘baysg Results for girls were difficult to
interpret because there was a shortage of white girls.
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The conclusions from this body of research have important theoretical
implications féf our model and suggest several of our more important hypo-
theses concerning the types of educatiqngl processes in public schools
which are likely to have status equalization effects., Although these
experiments were done with Black and white subjects, we hypothesize that
the gsame principles would apply in all majority-minority interactions.

The major conclusions are: N

(l): Both minority and white expe ctations for minority performance
must be treated to attain equal status interaction in a.desegregagéd group.
Ib;s pfinéiple would appiy to educators and parents as well as students.
An effective way to madifyiexpectatians ia through demonstrated competence
by ninority group ﬁgmbers orn a task or set of tasks in which they serve as
teachers for the majority group.

(2) The commonly used mathod of att&mpting to increase the low sélf
esteem of minority persons by success experlences and reinforcement from
high status models in isolation from whites is not likely to suc;ggd@?“h

"The problem does not lie in the individual. White dominance ‘is seen as
a soclal pradu;t of theevaluation of self and other transmitted through
cultural beliefs about the competence of Biacksland whites, often re-
inforced in social iﬁteractiﬂn.., We formed the hypothesis that treating
expectations of the low status individual only, will not be effective.
One must alse treat the gipggtatiens for his performance held by the

high S£aéus member". (Cohen and Roper, 1972, p. 6536).

(3) The organization of the classroom may have an impact on modi-
ficatiaﬁ of gipectations. Five elements appear cricical§ (1) student
partieipatieﬁ in racially mixed graups, (i) experience of success in these

: gréups aﬁd (3) strong, explicit norms for interracial cooperation
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1

(4) elimination of teacher evaluation of individuals and individual
competition in favor of teacher evéluatian of group produets and
cooperative learning, (5) presence of adult role models exemplifying
8 balance of power and authority between races,

After studying viﬁeg tapes of the earlier Cohen studies, Lohman
(1972) observed that Black students had two problems in biracial inter-
action: verbal skills deficits which meant that Black participants often
used short and brief arguments to define their ideas resulting in whites
dominating the task by talking longer about their proposed ideas and
"experimental inhibitian" which resulted in several Black participants
rarely speaking during the experimental study! although they were highly
vefbal when they returned to their loeal neighborhood. Following Bandura,
who found that madels; eithéf‘peers_@f high status persons, could induce
sﬁbjects to try new Behaviar; Lohman developed a procedure inﬂyhich a Bla@k ;
male college student served as a role model fargﬁlagk boys‘attéﬁding”ardES .
sggfegatéd.junibr high sthcal:by_teaghing them .to play the. game Qf-"Kili
the Bullf. Hégféuﬁd that Black studants who é#perienﬁed the role model
had significantly higher initiation ratésvand rates of successful influence
than those who did not experience the role modeling. The role modeling was
particularly effective in thé"highystatus, Subgrban school as compared to
a low status, inner city Schoal_v White student rates did not vary. From
this study we could hypothesize that minority students whgfhave adult role
models of their own ethnic gféﬁp in the multiethnic school will be more
prone to respond to biracial interaction with equal status responses.

Katz (1968) reviews and summarizes a body of research having implica-
tions for the success of Black students in a desegregated school. .He

theorizes that his discussion "should be more or less applicable to any

1
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American ﬁinﬁrity group whose status is similar to that of Negroes (for
example, people with Pﬁerta.Ricaﬁ or Meiieaﬁ béckgrounds)“ (Katz, 1968,
p. 255). He comes to seven major conclusions:

(1) Black Expefieﬁﬂa of white hostility and/or their experience of
a dgségregated situation in which whites are ﬂumericaily'predaminant,
control authority pcsitiﬁns; and have superior power will increase social
threat and Black anxgety resulting in impaifmant affﬁlagk performance be- o
caude of the distraction causeé by internal autonomic stimulation, defensive
responses against anxiety, and/or fear of arousing hostility in white
competitors.

B (25 White teacher and white student friendliness to minority
students in desegregated schools will increase minority motivation
toward scholastic achlevement. A Lo e
(S) Studies indicate that the strength of mativatign is at'é ;
maximumrwhen the prabability of sucéess is .50, therefore, miﬁaritj'””‘
“: m§tivatian“wi1ifdé;liﬁe”if the academic stgndazdsginta desegregated -
lnéchaéi are substantilally highér‘than those p?évioﬁsly eﬁaaunéarad ané
the student is subjected to the threat of failure.

(é)‘ Dirgct competition with whites arouses a fear of failiée and
loss égfgénfidence response in minority students which is especially
detrimental to thgir performance on verbal-symbolie and percepéualér
motor tasks.

(5) A minority student's vulnerability to stfeES'will be greatest
in those schools in which minafity students are in a predominantly white
'gnvirﬂnméﬂt because the presence of members of the same group has a
supportive effect under stress. i

(6) The prospect of successful‘gompetit;an against,s white peer

‘and sdpproval of a white authority figure has greater incentive strength
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~ for the minority student than the prospect of succesaful competition

against a miﬁarity peer and approval of a minority éutﬁarity figurg,
(7) Fmotional reactions of minority students tuv test situatigné

was most stregssful when the gampazisan group 1is White; tée_test adminis-—
trator is white, and the student is told that the test measures "intelli-
gence'", The best mﬂtivatian and pgrfarmance occurred, regardless of other
conditions, when the subject was told he had a slightly better-than-even
chance of success.

Theoretical Framework for the Status Equalization Model

The.theoretical framework for Table 2 attempts to integrate into
a single mgdél some Gf the concepts and hypotheses discussed in the
previous section. On the basis of this material we developed the dia-
gram of the InputEErDcass—Output Model which 1s presented in Tabie 2.

‘The input variablés are those variables which we hypathesize sre‘

related to Educatinnal outcomes but are not under the. difect cantrgl of
~the school nor- are they-directly. influencgd bv the. educatiﬂnal~pracesses ';”%
;écurfing in the individual schaol, They cgnstitu te the given5 ’with
whiéh an)individual school must work. Because they are rtelated to
eduzatiénal ané mental health outcomes they must be controlled or held
constant when énalyzing the effects or educational aut&gmeslgf the ‘
educational processes in;a school. . 7
The ten status ranking andAstatus equalization processes were
derived from previous research of the author and from the literature.
They are processes which wé h&pothésize aperate in most American public
schools to perpetuate the lower status of minority group students and
they are processes which can be influenced by educational palicy.
Thus, Table Zbdéscfibes the stétus assignment processas as they have @petatad>
32 :
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of discrimination which exists in the larger soclety. We hypothesize
. that those schools which have abandoned these processes and moved to-
ward the status equalization end of each bi-polar dimension will have

more positive mental health and educational outcomes.
P .

(i) Use of Norm-Referenced Tests fé Use of Criterion-Referenced

Tests to Measure Attainment of Specific Objectives. When public schools

I’

use norm-referenced tests of '"intelligence', "aptifude“; or "achievement"
to asée*s and label public school students, a disproportionately laigé
number of children of non-Anglo heritage are labeled as subnormal and
placed in classes for tﬁe mentally retarded (Mercer 197§a)i Because
norm-referenced tests are constructed to test the child's knowledge of
Anglo-American society and do ﬁét take the cultural background éf the
ehild into account, the 1abelingrprggass recreates the rank order of

status in thé’lafger'saciety by labeling majority children as iafe

- competent thsn»minarity4childrén.7ﬂféachgfs7bglievewthése;1abélsvand,;hﬂmw,ﬁby;w,:

péggeiVe minority children as less competent. Thus, ﬁGrm*féfErénééd;,
standardized tests legitimate the diffuse status characteristics ‘
asségiated with minority groups. They sezvg;the latent funections of
preserving the subordinate positions of non-Anglo persons, discrediting
vthg value of nanéAnglg.cultures, and providing the schools with a me-
chanism for '"cooling out" parents who criticize the schools by convincing
thém that it is the family and child, not the school, who are responsible
for low educational achievement (Mercer, 1973§;>1973b, 1972). Katz, (1968)
"also has documented emotional reactions Which interfere with the per-
formance of minority studéﬁtg when they are told that tﬁéf are takiﬁg-

-

an "intelligence" test or -competing against white norms.




- in. the traditianal schaols we. have studied.memwaver, there. are-a- sizable{

It is our hypothesis that schools with positive educational out-
comes will have moved away from norm~referenced tests and will be found
to be more involved in objective-based teaching and testing programs
than schools with negative educational outcomes. Specifically, we
hypothesize that the use of narmﬁfefeféngéd tests, 1.e.,IQ tests and
standard achlevement tests, increases winority anxiety levels and de-
creases minerity academi§:§ghievementg ‘ ! |

(2) Classroom Grgupingvﬁased on test Egrfarmance and/ar academic

skills produces a direct replication in the school of the differential

statuses of ethnic/racial éroups in the larger society. Tracking and
""homogeneous grouping, when used in the»desagfezateé Séhﬂqlg operate to
re-segregate students along raclal/ethnic 1ine?'w%éﬁ uinority children
being assigned to the "slow" tracks and majority students being assigned
to the "aecgleratédﬁ programs. We have found that the practice of

grﬂuping children ac;arding to their sﬂademig»parfofmancé is ubiquitus

number ‘of schools in the western regign which have moved away»from thiS‘
practiee and are gruuping children hetercgenegusly or are using criteria
One of Cohen and Roper's (1972) most impaftant findings indicated
that arganizing students into cooperative teams which were ragially
mixed was an important factor in eliminating evidence of intgrracial;
interaction disability and Equaliziggwinteractiaﬁ. Roper (1972) found -
that when students worked on a cgdpefative task;in bi-racial teams there
was no more evidence of tension with Black group leaders than with white

group leaders, a finding caﬁtrary to that reported by Katz(1968) in

earlier studies of adults.' Roper euncluded that the lack of hostility
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toward Blaeck leaders by white students was the result of the classroom
grouping and structure of the task.

(3) Emphasis on Individual Competition as a Motivator vs Fmphasis

on Group Evaluation and Cooperation is related to grouping practices.

The traditional school relies heavily upon individual evaluation, indivi-
dual rewards, and camﬁetitive relatinns,among students in the classroom
to motivate students to perform. Academic grades, honorific statuées
and awards, and teacher commendation and approval are ordinarily
awvarded to individuél children who tend to compete for these honors
rather than to assist each other in the learning process. Katz (1§58)
cites an extensive literature which documents the dgbilitating effect
which direct competition, especially with whites, has on the performance
of minority persons.

| Cohen and Roper (1972) gcncludedxthat eliminati@ﬁ of téagher eval~
’ uatiéﬁ of individuals in f;§a$ af‘graup evéluétians and-éncau:éggmeﬁt |
_of cooperative learning among students was an important factor in

' pfaéucing equality in bi—raciéi'imterscti@n; Thetefarg; we agé hypo-
thesizing that thége schools in which there is heterogeneous groupingij
in'whigh students are encouraged to learn cagpgrativeiy and individual

competitlon is miﬂimizedrwillrha?e more positive educational outcomes

 “than schools which emphasize individual competition and grades.

(4)  Monocultural, Anglocentric Programs are traditional in

Americaﬁ public schools and derive from a long history in which the

| publie Eehéplg_werg viewed as a primary mechanism fo sécialiging»
imm}érant and .lower _class. children to conform to the. expectations of a
soclety dﬁminatéd_by AngleAmefiganlinstitutians and values (Karier,

| 1973; Katz, 1971). . 35




The first statute passed by the California legislature governing
the public scheols raquiréd'that all instruction be in English, a
stipulatién which has remained unchanged for over a century. Until
reeently; it was common praétice for Mexican=-American students’to be

reprimanded for speaking Spanish on school grounds in California schools

‘and this practice still continues in some areas. According to a recent

survey by the Civil Rights Commission (1972) the use of Spanish is
discouraged in 30% of the elementary school classes in Arizona. Com-
parable percentages are 13% in California, 16% in Colorado, 362 in

New Mexico, and 667 in Texas, When the Commission asked both elementary
and secondary school principals if their schools offered any special |
Mexican-American "units" in social studies, only California showed
better than 50% positive response. Only 4.3% of the Southwest's
elementary_schaais and 7.3% of the sggéndary.schaals include Mexican-
Amerlcan Hisﬁo%y in their turriculum (p.31).

,,;Ihg,gmissian,éf;Black histary,andmtﬁe,aghie%ements_of other . .. . -
American minorities ffem the texts used in the schools 1s now genéfally>
recognized as a violation of cultural democracy in a pluralistig society
and there 1s some movement, especlzlly in desegregated sghaals; to
introduce multi-cultural materials into the regular school prpgﬁamg
However, the effects of such programs have not been clearly documented,

(5) Greater Power for Anglo-American Parents vs Equal Status and

Power for Parents of All Groups is a dimension of the school learning™™

environment which is seldom analyzed systematically. However, within a
status equalization model, it is clear that the relationships between
parents and the school is critical in developing the role models for

equal status interaction for the students in the school. As indicated

36

e e



earlier, Lohman (1972) found that Black role models were effective in
reducing interraclal, interaction disability for Black students.

(6) Greater Status and Power for Anglo-American Staff vs Equal

Status and Power for Staff of all Ethmic Groups. The typical desegre-

gated school in a earler study by the author had fewer minority teachers
than majority teachers. In our 1972 sample, the avgrége elementary
gschool staff had 27 Mexican-American teachers and 127 BRlack teaehérs-’
Typically, admin;stratﬁrs were white males. Para-professionals,
cafeteria workers, and custodians were mainly Mexican-American and
Black. Thus, the child in the desegregated school 1s presented with
adult role models 1in the aschool which clearly indicate that Anglo-
Americans are higher status than Blacks or Mexlcan-American because éhe
Anglo~Americans have better jobs and more authority. Incidentally,
ehildrén also learn!that males are higher status than feméles_

Entwisle and Webster (1973, 1974) report a series of studies of
the status characteristics of adults and children and their affect on
the ability of the adult to railse a child's expectation of his own per-
formance at school-like tasks. These studies involved hundreds of

children in both segregated and desegregated settings. They found a

éamé%fééé‘éffagt ié which children perform better, faster, and more
effectivgly when.the adult administering reinforcement was of the same
race as their own. The impligatiaﬂ of these studies for multilracial
teaching staffé in multiethnic schools is gva@u§T

As reported earlier, Cohen and Roper (1972) céneludeﬂ that the
presence of adult role madéls exemplifying a balance in power and
Eauthofit%-was a gignificant féetar in elimi%ating intg?racial inter-
action disabiliﬁy in the experimental sﬁmmar school. Katz (19685 re-

viewed literature which indicated that Black persons feel greater stress
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when the test administrator is a white and perform less well than with a
Black test admipistfaso:. We hypothesize that greater power and prestige
for Anglo educators decrease the self esteem and confldence of minority
students, and increase minority student anxiety. Anglo dominance results
in decreased minority academic achievement, negative stereotyping of

- minority ethnlc groups, and rejection of identity with own ethnic group

by minority students.

(7) Greater Burden of Distance on Minority Children vs Equal

Burden of Distance for Students of all Groups refers to a relatively
common practice in school desegregation--busing minority children to
predominantly Anglo Schools while permitting Anglo children to remain

in their own nelghborhood school. This practice results from one-way
busing programs. The result is tﬁat minority childrgn are placed in the
role of the "cutsiderﬁ who comes into the neighbé:haad during school
-hours but does not participate in after school activities or neighborhood
activities, It is not ungaﬁmbn for teachers aﬁ§ students_ﬁa rgfgrpﬁe“,”;%ér:
the'"buse& stuégﬁés" asxa special category of children. Teachers speakf
of "our" children, meaning the children from the neighﬁﬂrhcéﬂ, énd the

" lused" éhildren-

=2

‘In those situations in which there is cross-busing, children QE‘

.

all ethnic/racial gfaups share the burden of being the "outsider” in a
scﬁaai'énd béing "bused" is less likely to be stigmatizing.

We did not f£ind any research literature addressing- this particular
issue. :Héwevar, our own observations éf interactions in desegregated
schools have lead us to hypothesize that it may be a rélevant dimensiém
;in producing inequalities of étatus for minority children in some ééﬁaalé
cﬁmmunitieé;-”Thérefgfe, we hY?DthéEiSE that’g:eatar transportation and -

distance burden on minority students decreases their participation in




school activities decreasing cross-ethnic friendships resulting in
" negative stereotyping of other ethnic groups by both minority and ma=-

jority students. 7

o

(8) More Rgsagﬁcgsf;grﬁgetrthe Nggdgﬂgf;gnglgeAme:iganﬂS;udents*

vs Equal Resources to Meet the Needs of All Groups. Although most public

gchools have music teachera,‘aft teachers, speech therapists, and a
wide variety of "special' resources to prnéide gservices for Anglo~Ameri-
can students, it is only recently that schaais have begun to develop the
kinds of programs and resources required to meet the specific needs of
minority children. For example, in 1970 there were only 131 bilingual
programs in Ameriecan public gchools to serve the gntire Spanish—speaking
population (U 5. Gcmmissian on Civil Rights, 1972)

We hyp@thesize that there will be a direct relationship between the
presence of resources and pragrams designed to meet the needs of minor-
ity>students and the academiec achiévement of minority stuaents. We
31 so hypcthesige that there will ba an iﬂdirect effact on academic

achievemént thrgugh decreasing the anxiety af minurity students and

increasing their confidence.

(9) Normative St ructure Favﬂrs Anglo-American Students vs Narma—

tive Structure which Deals Equally With Students of All Groups is the

* dimension which addresses directly the igsue of whether a school has
both formal and informal norms which suppért equal status -contacts a-
mong students, parents, and teachers of 511 ethnic/raciél groups. xAllé
port (1954) stated that equal status contact was enhanced "if this
contact ig sanctioned by ingtitutignal suppafﬁgi.éa,by law, custom, or
1aeal'atmasphere;"ﬁ Cohen and Roper Y1972) fepaftad that explicit norms

*Suppafting equal us,éa’tg 5 ﬁéréva siénificant aspect of the summer

prﬁgram whiah gliminated interracial interaction disability.




In our study of desegregation in the Riverside Public Schools, WEV
found that a principal who does not administer an even handed justice
and favors either minority or majority students tends to destroy the
normative structure of the school and is likely to preciﬁitate inter-
ethnic hostilities. \CMércer, 1968).

We hypothesize that school normative structure which favers Anglo-
American students and does not support interracial equality lowers
ninority self esteem, minority reflected self, and minority confidence;
raises minority anxiety 1e§els; degrgasés cross—ethnic friendships.

An unequal nafmative»structufe results in lower minority academic
achievement, negative stereotyping of other ethnic groups by both minor-
ity and @ajority students. i

(10) Equal Participation in Extra-curricular Activities by StudEﬂES‘

of All Ethnic/:acial Groups is the final dimEﬂsinn gf status equalizatigﬂ g

in the madgl. A number of 5tudies have faund a carrelatiﬂn between-

~participatign in extra—curricular aztivities aﬁd drgp guts Di;;gg |

(1949) in a study of 798 drop outs found that 73 percent had never
participated, only 2 percent had been involved in more than two activities,
The U.S. Commission on Civil Rights in a@survey of five sgutﬁwestern |
states (1971) found that Mexican-American students do not reach their |
proportionate rate of participation in extra-curricular activities. Even
when they comprise the majority enrollment, they lag behind Anglo stu-
dents. The same holds true for schools in which Mexican-American students"_fl
"a:é a minority. -In these latter schgoié; the representation isvlawestm
in those activities hafing the greater prestige and iﬂflueace
We hypéthesize that lawgr»mina:ity participation-in the extra-

curricular program of the school decreases cross—ethnic friendship
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| We hypethesise thet these ten institutienel precesses are ed§ditive.
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;proeeeeee are- operating et a higher level of intensity B0 aqualize stetus,-

ﬂﬁ?;end pertieipetien for ell ethnie/reeiel graups will produce’ eignifieently_

:e"peeitive edueetieuel and’ mentel health_euteemee for etudente of all

if{3ethnie/reeiel greups.
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